Abstract
Introduction: Symbolic interaction and this study on children and media
In this article, the child is acknowledged as the subject of his or her own world and takes on perspectives through media socialisation. A child's world is increasingly structured around media technology, particularly electronic media such as television and the Internet. In the context of this article, experience with media refers to a process of learning that involved both the content and the use of the following media platforms -television, the Internet and gaming technology. Through the interaction with these media technologies, learning of children is not merely a passive response but an active engagement.
This article explored the perspectives of children from migrant Filipino backgrounds in South Australia on what they learnt (and were not allowed to learn) from television and how television viewing developed perspectives on their experiences. This article is part of a larger study on children of Filipino immigrants to Australia, which examined these children's perspectives on experiences -following migration -in four contexts: home, school, peers and the media (Potts, Maadad & Yu, 2017; Yu, 2014) . Thirty primary school children, 14 males and16 females, aged 8-12 years, were accessed through social networks and interviewed. Ethical standards and protocols were followed and applied. A qualitative research method informed by symbolic interactionism framed the analysis of children's media socialisation experiences through television viewing. The qualitative methodology involving the collection of information through in-depth interviews is consistent with the use of a symbolic interactionist framework in what Blumer (1969) suggested as direct examination of human group life and human conduct. Fig. 1 represents the qualitative methodology used in the study and symbolic interactionism through its attendant concepts and practical parameters. Children's perspectives on television viewing were organised into codes as outlined
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Potts, Maadad, Yu in the figure. These themes were categorised into concepts informed by the symbolic interactionist theory. The process was iterative, from codes to categories to concepts. This qualitative analysis process allowed for theorisation of children's perspectives on media, particularly television viewing.
Fig. 1. Qualitative methodology and Symbolic Interactionism
Symbolic interactionist theory examines how individuals form concepts of selves and identities them through social interaction (Serpe & Stryker, 2011; Mead, 1934) , how individuals learn about and internalise culture through socialisation (Bush & Peterson, 2013; Van de Walle, 2011; Berger & Luckmann, 1966; Mead 1934 ) and how individuals develop adaptive skills and coping strategies through socialisation (Woods, 2012; Erickson, 2004; Potts, 1997; Pollard, 1982) . The symbolic interactionist framework sees perspectives as 'frameworks through which people make sense of the world' (Woods, 1983, p. 7) . In this article, concepts of selves, perspective-taking through taking the role of others, coping and anticipatory socialisation have been applied to what children learnt and how they developed perspectives to make sense of their world through watching television.
Many societies in the world today are characterised as increasingly structured around technology. Thompson (1995) described the culture of the advanced Western countries as 'highly mediatised'. Today's most advanced societies, even some urbanised areas of developing economies, are equipped with media technology that provide children with an array of entertainment and educational experiences. Cable television, computers, mobile phones, digital recorders or video cameras, gaming consoles, electronic gadgets for entertainment, information and communication, amongst other technological equipment, are instrumental in the advancement of the information age, and the rapid rise of what Castells (2000) described as the network society. The media that includes the Internet has become an integral part of the lives of this generation and thus provides considerable socialisation experiences for children. Children's media activities include television viewing, which has been identified as the most common activity of children, followed by computer use and gaming (AIFS, 2012; Rideout et al., 2010) .
For Castells (2000) , the network society suggests interconnectedness not only of technological systems but also of individuals, groups and society. Some of the key elements of networks that he identified are globalisation, power relationships and the role of media. These are seen as responsible for transforming and reshaping interactions and the structure of society. The media is influential in people's lives. However, media may not be a powerholder (Castells, 2010) , in that it has the capacity to impose behaviour, but rather it is a space for the real powers behind it, and these are 'the networks of information exchange and symbol manipulation, which relate social actors, institutions, and cultural movements, through icons, spokespersons, and intellectual amplifiers' (Castells 2010, p. 379 ).
Media socialisation of children
In a world characterised by digital information and communications technologies that pervade children's socialisation, it is important to understand the role of mass media and the new media/Internet in the socialisation of children. For Altheide (2003, p. 678) , media contributes to the 'definition of situations and audience expectations and criteria for self-presentations'. Children see popular culture through media and often interact with and interpret media content by taking the perspective of media others, such as favourite television celebrities or books character. For Comstock (1978) , media can be a source of vicarious socialisation that could challenge children's primary and secondary socialisation. Children are socialised into other people's lives and experiences, which they see in media (real or imaginary). These experiences may be similar or very different from their own. Even when the interaction is parasocial wherein children form one-sided relationships with media characters (Hoffner et al., 2008; Giles, 2003; Horton & Wohl, 1956 ), children learn from the media (Barkhuus & Brown, 2009; Kirkorian et al., 2008) .
Play, for younger children, is often mediated through television shows such as Playschool, Sesame Street, Disney Channel, ABC Kids and Pokémon. Children's consumption of television, video games and the Internet has become so ubiquitous that it is now possible to use these technologies at the same time. For example, in households that are wired to the Internet, some individuals, including children, are now able to read about what they are currently watching on television just by searching the Internet using their tablets and smartphones. Even before watching a particular show on television, a parent can already research beforehand the classification of the show. For many parents coping with child rearing, children's network channels provide age-appropriate media content that allow parents to use the television as babysitter (Isaacs, 2011) .
In Australia, most households reportedly own three or more television sets, three or more mobile phones, a gaming console, a DVD player and a computer, whilst 9 in 10 households have Internet connectivity (Australian Communications and Media Authority or ACMA, 2007). Children younger than 14 years spend at least 7 hours per week watching television and 11 hours a week on any screen content, including DVD, computer, gaming consoles and hand-held devices such as tablets, smartphones and iPads (ACMA, 2017) .
Movie-going, film-viewing and watching TV programmes, such as ABC Kids, ABC Me, Cartoon Network and the like, have become regular activities for children. Movies and shows have also become significant topics of interest amongst children when they socialise in the playground. Many of these media activities have been acknowledged by parents and authorities as beneficial to develop children's social interaction and cultural literacy (ACMA, 2007; . In a study conducted by the Australian Communications and Media Authority (2017), almost all parents recognised the educational benefits of the Internet for their children but expressed concerns about video gaming and other related electronic activities. Parents revealed that their children's engagement with media is not especially difficult to manage in the home, especially in terms of setting rules on television watching and use of computers and other gadgets, parents still encounter challenges when it comes to keeping up with the latest technological advances, particularly the Internet (ACMA, 2007). It is not surprising that some parents fall behind their children, when it comes to engagement with new media.
Some parents expressed concerns about children's exposure to violence in the media (ACMA, 2017 (ACMA, , 2011 (ACMA, , 2007 . Although claims were made that children's aggressive behaviour was related to violence observed on television, recent research found that this relationship was ambiguous (Isaacs, 2011; Mitrofan et al., 2009; Browne & HamiltonGiachritsis, 2008) . Nevertheless, it cannot be discounted that media socialisation of children can have serious implications on their sense of selves.
The same concern may be said about advertisements that accompany children's shows and programmes. Some parents expressed concerns about the excessive advertising and the influence of advertisements on children (ACMA, 2017 (ACMA, , 2011 (ACMA, , 2007 . As early as at the age of 5, most children are already able to distinguish television advertisements from programmes (Louis et al. 2013 ). However, around the age of 8, many children already demonstrate understanding of the persuasive intent of advertisements (Louis, et al., 2013) . Whilst research on the specific effects of advertising on children have yielded mixed results, parents are warned to monitor their children's television viewing and educate themselves and their children to reduce the potential negative effects of advertising (Louis et al., 2013) .
Whilst increased use of media by children contributes to their peer culture (Handel, et al., 2007; Lloyd, 2002) , antisocial elements such as child predation, inappropriate content broadcast and cyber bullying also take place on the Internet and often victimises children. Parents, teachers, school administrators, the government and members of the media are called on to create and effectively implement a media policy for children (Burton, 2013; ACMA, 2010 ACMA, , 2008 .
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In the Philippines, a study conducted by Turner International Asia Pacific for Cartoon Network -titled, The New Generations 2012 -described the media usage of Filipino children (Olchondra, 2012) . A thousand children aged 7-14 years were surveyed about their media and Internet consumption. These children were randomly selected from the three major metropolitan areas of the Philippines -Metro Manila (80%), Metro Cebu (10%) and Metro Davao (10%). Filipino children in the survey represented low-income to high-income socio-economic groups. The research group conducted face-to-face, in-home interviews and found that 65% of the respondents owned a mobile phone, 82% had Internet access in their homes and went online every week, 58% played online games and 52% logged in to social networking sites such as Facebook. The study concluded that many Filipino children had taken control of their digital lives through their engagement with media technology. Furthermore, the study revealed that children influenced the purchasing patterns of their parents and guardians when it came to technology-related products.
Seven of 10 Filipino children watch television programmes for an average of 4-5 h each day (Osorio, 2014) . NerissaSto Tomas, a psychologist and parental coach, commented in an interview to a Filipino newspaper that 'television has become like a babysitter in many Filipino households, especially for children whose parents work outside the home' (Valisno, 2012, para. 4) .
Media as a source of information may actually help children to find topics that are limited by their interaction with other socialisation agents (Kirkorian et al., 2008; Louie, 2003) . Examples are children watching an educational programme or a show on the latest dance craze or when children need information about homework in school and their parents are unavailable or too busy to help.
With Internet, children are more exposed to media content alongside television compared with children generations ago. Media content is loaded with stereotypes, anti-social and unrealistic behaviours that contribute to negative socialisation. At the same time, it can be also laden with constructive content and values that enhance positive socialisation of children (Dubow et al., 2007 ). Children's engagement with media provides learning opportunities and socialisation experiences, including virtual and vicarious experiences, which allow them to view and think about their own socialisation experiences in the home, in the school, with peers and in other socialisation contexts.
Perspectives on media socialisation: children's TV viewing experiences
Children's experiences with media included interaction with television, computer activities and video gaming. Table  1 shows the variety of media technology used by participants. Availability of and access to media technology suggested a relationship between media and socialisation of children. Other media devices owned or shared with siblings (iPad, iPod, mobile, Tablet) 7 *Sibling participants who shared TFC subscription, gaming console units and other devices were counted as 1 of 24 (families). **The rest were counted as individuals (n = 30).
Media-related items owned by children or their families included television sets with DVD players, radios, cable and Internet, computers, mobile devices (including phones, tablets or iPads) and gaming consoles. Media technology available to children fostered a Westernised identity as characterised in the network society. Media-related technologies
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Perspectives on television viewing
The most common media activity of children was television viewing. Television activities involved watching news, films, music videos and other programmes through standard network channels and cable networks. All children and their families owned at least one television set and DVD player. The television provided children and their families with both entertainment and information.
Learning about the Philippines through Filipino programmes
Media socialisation experiences of children were informed by prior engagement with the media in the Philippines. The media companies in the Philippines were largely owned by private corporations. Most media content was highly westernised. Many households in the Philippines had access to networks through cable satellite. Children's families subscribed to cable television in the Philippines. Shows from the HBO Channel, Cartoon Network, Disney Channel and Nickelodeon were familiar to children. Children had developed Americanised identities in terms of television viewing. In Australia, television viewing was a regular activity for the children in this study/article. Television viewing allowed family members to spend time together and to keep abreast of contemporary developments in the Philippines. Television viewing formed part of children's cultural repertoires from which they learnt about Filipino celebrities, the environment and the Filipino language.
As shown in Table 1 , most children had cable television and were subscribers to The Filipino Channel or TFC (ABS-CBN Global, 2007 ) that televised Filipino movies and television shows 24 h a day, 7 days a week. Children without TFC in their homes still accessed Filipino movies from DVDs, from the Internet or by visiting Filipino friends who had TFC. Accessibility to TFC was an important indicator of children's connection with the Philippines.
Some children revealed that TFC was on from morning till night time in their house. For Jenny, who also echoed other participants' views, 'I like watching TFC. It's a channel for Filipino people only. It has news, shows, sports show. The shows are like movies'.
Children who had TFC in their homes named famous television personalities from the Philippines and controversies surrounding them. They learnt Filipino humour from comedians such as those in noontime variety shows. They learnt about Filipino melodrama and narratives that featured fantasy and neorealism. Some Filipino celebrities also endorsed fashion brands and products. Children received these advertising messages from television and its celebrities. Tina enjoyed watching through TFC, a noon-time show aired in the Philippines, 'Showtime… because the presenters are funny and they always make jokes'.
Children learnt Filipino contemporary culture through media celebrities. Children's interaction with these celebrities was one sided (para-social) and socialisation was vicarious. However, these media personalities served as a reference group for children in organising their selves and their links with the Philippines. Children became aware of the issues affecting Filipinos through the news, such as poverty. Some themes in soap operas that portray lives of Filipinos also depict both poor and rich. These provided references for children to evaluate their own lives in Australia.
Children who watched Filipino news learnt about the country's natural environment and that the country was devastated by typhoons and floods. Given the frequency of natural disasters, children felt safe in Australia as stated by a participant named Grace, 'There's lots of floods [in the Philippines], we watched this in TFC'.
Children who watched TFC, Filipino news and DVDs were socialised to the Filipino/Tagalog language. A number of children understood Filipino movies even when they could not fluently speak Tagalog. Children were able to give a summary of the movie they watched, as exemplified by Mardi:
Wako Wako [television show] There was a fountain and if you want to make a wish, you have to bring something that is really important to you and you have to make a wish and drop the important thing down the fountain and there's someone living down that fountain that makes your wish to come true.
Children's understanding of the Tagalog language was maintained through TFC. With TFC in the homes of twothirds of children and through Filipino programmes, they had an awareness of lifestyle in the Philippines including the illusory world of show business, the physical and social environment and the Tagalog language. Some programmes that children watched on TFC had generic plots that presented close analogies to real life in the Philippines. Children learnt about real-life situations from television. Other shows that children watched were fictional. Children learnt about the
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Learning from English-language television programmes
Television and films exposed children to languages other than their mother tongue. As reported in the previous section, children learnt Tagalog language by watching television programmes on TFC and they learnt to speak English by watching English-language programmes. Children learnt to pronounce words with an Australian accent. A few children, who watched a lot of Anime (Japanese cartoon fiction), learnt Japanese phrases and words featured in these English-dubbed or English-subtitled shows. For children, watching English-language shows helped them learn more English. They learnt words, expressions and pronunciations that helped them communicate more fluently in English. From watching television programmes, children were able to see themselves from the viewpoint of generalised others who spoke English.
Children were entertained by English-language programmes, for example, shows on ABC3 such as Stoked and Big Babies. Together with their parents and siblings, children enjoyed shows such as Modern Family and Master Chef. They watched Hollywood movies on DVD and Japanese Anime such as Naruto, Pokémon and Bakugan. Children watched American, Australian and Filipino television programmes and movies. Preference for such shows indicated that they were attuned to both their Westernised and Asian selves.
Television and movie preferences were fostered by parents and significant others, but most children developed their own.
Watching TV, Modern Family…My mum and dad like watching it. (James) Angelina Ballerina… my brother doesn't like watching it but I watch it, even though and he still watches it, and then it's his turn and he
[watches]Elijah and Julius, it's action… solving mystery crimes. (Nina) Children knew what entertained their parents and siblings. This did not necessarily translate into actually liking the others' tastes in television programmes. Children accommodated the tastes of their significant others when it came to television programmes. Through watching television with their families, children developed negotiation skills as they adjusted their preferences to the choices of others. This is what Mead (1934) , Blumer (1969) and Prus (2010) called fitting one's lines of action as coping strategy in social situations.
Learning consumerism through television
Children viewed television as a commodity in their daily lives. Most of the television programmes they watched were laden with advertisements. These advertisements featured merchandise such as toys and food. Troy was alerted to his favourite toy via television. This toy had an anime storyline and was in a television series.
Bakugan toys … It is like a ball, and there is a game… I saw it on TV, internet, and at school. We play it with cards, we roll the Bakugan and it will stand. (Troy)
Children were socialised to be consumers of products advertised on television. These ranged from toys, clothes, accessories, gadgets, games and other products. Children's consuming selves were formed through a complex interplay of taking the perspective of others. Family members socialised children into a shopping culture. Children also assumed the perspectives of peers with whom they played games and the products that came with these games. In addition, they also took the perspectives of virtual others in advertisements. Through television, the children learnt to borrow ideas, styles and strategies from the promoters of products (Hage & Powers 1992; Mead 1934) . A consumerist self was formed and fostered via television viewing.
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Educational programmes such as Hi-5, Disney and Playschool promoted their merchandise to children. Children who watched these not only learnt to speak English from them and consume their merchandise but they also listened to the music that accompanied these programmes. They formed preferences for certain music and entertainers through television. Children developed peer culture through shared tastes for music and its artists. Some appropriated their identities to certain artists. Children developed para-social relations with media personalities who could be referred to as virtual others. Children knew the celebrities but the interaction was one sided. Nevertheless, celebrities were seen as reference groups for children's peer culture.
Learning history and general information
Documentaries and movies provided historical information. Some children watched ABC3 and its depiction of historical events in Horrible Histories. One child illustrated how he/she learnt about aspects of Australian life in the movie, Australia. Despite the mythologised nature of the film (Luhrmann 2008) , key historical periods, such as World War II, were represented and these gave glimpses of Australian life at critical times. Historical events portrayed on television served to arouse children's interest in history. Children saw how generalised others lived and from this made sense of how they were linked to society (Mead 1934) .
Learning about careers through television
Television socialised children to certain future roles and occupations as illustrated by participants who saw future career prospects suggested on television.
What do you want to become in the future? (Researcher) To be famous on TV like a singer or dancer (Jenny) Army, because of the guns, I saw them on the television. (Amy)
To be a singer and to meet celebrities (Chloe)
Children's future aspirations in life were influenced by television. Children saw television celebrities as role models for future careers. Some wanted to be famous like the celebrities on My Kitchen Rules. Children's ability to imagine future situations were informed and influenced by television. Media portrayed glamorous people with their social values, behaviours and attitudes. Many television shows represented roles that participants found attractive. Children responded to these influences by developing preferences for some careers over others. These had socialising influences on future career aspirations. Through role-taking, they assumed the perspectives and roles of celebrities. Even if the identification with media celebrities was wishful (Hoffner et al., 2008) , through anticipatory socialisation by the media, children were provided with options for future careers.
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Parental regulation of television
Parents monitored what children watched. Most children watched ABC Me and children's cartoon shows on other networks, usually unsupervised. However, with television shows and movies that needed parental guidance, children watched with their parents. Movies with fighting scenes were allowed only when their parents were present. Some mature content was not permitted.
We usually watch movies here in the lounge room; like we got a TV so we watch movies here like action, sometimes comedy and all that. On Mclassified movies, it depends if it has stuff I can't see. But fighting is ok. But if it's a lot, I won't watch it. (Sally) While parents allowed shows and movies with mild degrees of violence and mild adult and supernatural content, children accepted parental regulation of television and movie viewing. They adjusted their responses regarding restricted media content. They watched shows from children's channels and cartoons on other networks. They watched movies under parental guidance. Children refrained from watching adult material on television. They were also aware of the make-believe nature of many shows and films they watched.
Children were told by parents to complete homework before television. This was an enforced rule. Children complied with this as illustrated by the following responses. They did not have any choice, and they were aware of the consequences of defiance. For Ben, 'After writing my homework, I would slouch on the lounge and watch TV, until Mum says, "Go to sleep."' Parents controlled television viewing to socialise children to the value of school work before leisure. Children indicated the dangers of being distracted by television viewing while doing school work, as explained by Carlo, 'Yes, I have to study here in the lounge. The TV must be turned off, I need to concentrate, and there should be no distraction. ' The older children in the study did not have to be told by parents to do their homework before watching television.
Children developed the habit of doing their homework before watching television. They were aware of the repercussions of watching television while doing their homework. Children learnt to adjust their television-viewing behaviours to accomplish school-related work.
Children's television viewing on school days was regulated to foster proper functioning at school. This formed children's repertoire of routines. A few participants watched television before going to school. Children were socialised to school morning rituals that parents enforced to structure their school day. Children strategically complied with these routines. By doing so, they coped with the daily demands of schooling.
After waking up I still feel tired, I go straight to the lounge, watch TV, then I wake up, Mum prepares my breakfast, then I get ready to walk to school. (Carlo)
We don't really have time to watch TV unlike other kids in school, and then we get our bags ready, and we make sure everything's in place and then we go to school. (Liz) Television and movie viewing for children was a source of entertainment and information. Through television, socialisation to appropriate media content structured children's viewing habits. Some media content provided anticipatory socialisation for future careers. Children learnt about the Philippines, Australia and the rest of the world through television. Some improved their language speaking skills or learnt to speak other languages, particularly in the English language, through television. Children formed preferences for products that were featured on television. In terms of viewing habits, children learnt to adjust their behaviour by complying with parental regulation and control, which organised their school-day routines.
Conclusion
The children exercised control of their networked lives despite the temptations of a media-rich world. With digital media technology, children entertained themselves and accessed information even from television viewing. Children developed perspectives on their Filipino selves through watching Filipino programmes and news. Children learnt to maintain aspects of their Filipino selves through language and familial values as they strengthened their ties with the Philippines and its culture. Children nurtured their Westernised selves as they engaged with English-language media content. Children developed selves whose preferences were not limited to only one culture.
By taking the role of some media personalities, children developed perspectives on careers. Anticipatory socialisation to future careers was carried out by the media through the portrayals of roles, both real and illusory.
